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Today's W
ebinar

✴
Explore how shared and independent 
reading supports language developm

ent 
for our students with Angelm

an syndrom
e 

✴
Increase awareness of available books 

✴
Extend m

odelling of the Core Four to 
shared reading

Today’s w
ebinar in the  

5 STEPS
Targets
Teaching

Shared and self-selected, 
independent reading

Tools
Com

m
ercially produced books
Hom

em
ade books

Free dow
nloadable books 

iPad apps: Keynote
Testing
Team

Instructional fram
ew

ork
(review

 from
 O

ctober 15 w
ebinar)

✴
To or For: W

hat w
ill I do 

Provide a m
odel for the person to becom

e aware of 
and observe without any expectation of participation 
or perform

ance 

✴
W

ith: W
hat w

ill W
E do 

Scaffold the person to im
itate, explore, and 

participate, with your support and encouragem
ent 

✴
Alone: W

hat w
ill YO

U do 
Use the skill for functional, personally m

eaningful 
purposes
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Building Blocks
Dorothy Hall & Elaine W

illiam
s,  

based on Patricia Cunningham
’s Four Blocks

Reading
✴

To or For:  
Provide a m

odel of reading personally m
eaningful text and personalized 

books in m
any different ways: read the words, retell the story, talk about the 

pictures 

✴
W

ith:  
Encourage participation by reading fam

iliar books with repeated lines, 
supporting the child to predict and read those lines, use think-alouds to show 
how the pictures and sounds of rhym

e help us predict the words, encourage 
child to read with her inner voice.  
Em

phasize how we can m
anipulate sounds in language. 

✴
Alone:  
Provide access to m

any accessible books in a range of genre and form
ats, 

provide instruction in letter nam
es and sounds, im

portant-to-m
e sight words, 

and spelling patterns (phonics), develop reading com
prehension by reading 

and listening for a specific purpose
6



Shared reading: TO
✴ Language exploration is fun! 

✴ Books + m
e = interaction 

✴ People read books by turning pages and 
looking at the pages. 

✴ Books are interesting and fun 

✴ Reading is im
portant.

Shared reading: W
ITH

✴ The words on the page are what we read aloud. 

✴ I can read to m
yself. I am

 im
portant when I read. 

✴ If I look at the pictures, I can guess som
e of the sentence. 

✴ If I listen to the words, I can predict som
e of the sentence. 

✴ I can hear the words in m
y head. 

✴ I can read! 

Shared reading: ALO
NE

✴ I am
 a reader: I can read words. 

✴ “I know that word!”: I can learn words. 

✴ The words in m
y books are also in m

y AAC. 

✴ Letters m
ake words. W

ords m
ake sentences. 

✴ I can m
ake words and sentences.  

✴ Reading is fun!
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Core w
ords as sight w

ords

O
ur students need books:
✴ About them

selves and their world. 

✴ About what they are interested in learning about. 

✴ That they can read by them
selves, independently. 

✴ That they can read and share with others. 

✴ That they can read TO
 others. 

✴ That they can read by attending to the words alone. 

✴ That m
ake them

 want to read. 

✴ That m
ake them

 want to learn to read.

•
Enrichm

ent: reading to the student: rich text and graphics, enhances 
know

ledge of the w
orld and builds vocabulary, just beyond student's 

readability level, builds love of reading


•
Transitional: student beginning to read w

ith support: shifts focus to 
text, less attention to graphics, begin applying reading strategies, 
scaffolds of rhym

e, rhythm
, repetition, predictability, repeated lines 

and high-frequency decodable w
ords


•
C

onventional: student beginning to read independently: m
inim

ize the 
scaffolds of rhym

e, rhythm
, repetition, & predictability, m

inim
ize the 

dem
ands of diverse sentence structures 

B
eginning Literacy Fram

ew
ork

Don Johnston, Karen Erickson, Caroline M
usselwhite



Book selection is highly individual
✴O

ne student’s conventional level text is another 
student’s enrichm

ent level text 

✴W
hat interests one student will not interest 

another 

✴Students m
ay need m

ore concept developm
ent 

and m
ore world knowledge before com

m
ercial 

books are engaging 

✴Books are an excellent way to develop concept 
knowledge and world knowledge!

I lik
e
 e

arrin
gs 

Jan
e
 Farrall

I lik
e
 e

arrin
gs.

I lik
e
 sh

o
rt e

arrin
gs.



I lik
e
 lo

n
g e

arrin
gs.

I lik
e
 sh

e
ll e

arrin
gs.

I lik
e
 h

e
art e

arrin
gs.

I lik
e
 b

lu
e
 e

arrin
gs.

I lik
e
 gre

e
n
 e

arrin
gs.

I lik
e
 flo

w
e
r e

arrin
gs.



I lik
e
 b

ird
 e

arrin
gs.

I re
ally lik

e
 e

arrin
gs.

I lik
e
 fish

 e
arrin

gs.

I lik
e
 tu

rtle
 e

arrin
gs.

I lik
e
 o

ran
ge

 e
arrin

gs.

I lik
e
 p

u
rp

le
 e

arrin
gs.



I re
ally, re

ally lik
e
 e

arrin
gs.

I lik
e
 ro

u
n
d
 e

arrin
gs.

I lik
e
 star e

arrin
gs.

I lik
e
 fru

it e
arrin

gs.

I lik
e
 m

u
sic e

arrin
gs.

B
u
t, I d

o
n
't lik

e
 ye

llo
w

 e
arrin

gs.



C
an

 yo
u
 ch

an
ge

 th
e
m

 fo
r m

e
?

W
hat did you notice about that book?

W
hat do w

e notice about that book?

✴Sim
ple repetitive repeated line:  

I like ____ earrings 

✴High-frequency phrase + describing words + 
repeated noun 

✴Not 100%
 predictable 

✴Concept developm
ent around opposites  

✴M
ight appeal to specific students

For your student,  
w

hat level of text w
as this?

✴Enrichm
ent 

✴Transitional 

✴Conventional

How
 m

ight w
e adapt the 

book?
✴Length: add or reduce page length, sentence length 

✴Personalization: fam
iliar photos 

✴Com
plexity 

✴Develop a narrativeThings I Like



I like to ride in cars outside.

I like to walk around the city.

I like to take baths.

I like to ride m
y tricycle.

W
hat did you notice about that book?

W
hat do w

e notice about that book?

✴Repeated sentence stem
:  

I like to ____ 

✴Highly personalized 

✴Photos provided the context 

✴Robust vocabulary 

✴Socially interactive:  
Did you learn about the student?  
Did you connect with her?



M
aggie, M

aggie, what do you see?

I see Harry looking at m
e!

For your student,  
w

hat level of text w
as this?

✴Enrichm
ent 

✴Transitional 

✴Conventional



W
hat did you notice about that book?

W
hat do w

e notice about that book?

✴Sim
ple repetitive repeated line:  

Penguns can + verb 

✴100%
 predictable 

✴Sym
bol-supported text:  

did it actually help?

Sym
bol-supported text 

underm
ines reading strategies

✴ The words on the page are what we read aloud. 

✴ I can read to m
yself. I am

 im
portant when I read. 

✴ If I look at the pictures, I can guess som
e of the 

sentence. 

✴ If I listen to the words, I can predict som
e of the 

sentence.D
addy

D
addy



Ella

Ella

Ella and Erin

Ella and Erin

W
hat did you notice about that book?

W
hat do w

e notice about that book?

✴No story structure or inform
ation: not enrichm

ent 

✴No repeated lines, som
e pages had no pictures:  

not transitional  

✴Visual em
phasis on initial letter 

✴All nam
es: great sight words! 

✴Highly personalized, high-contrast 

✴W
e can talk about the pages or just read the words



P
h
o
n
e
m

ic P
h
u
n
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R
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A
n
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e
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So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?
M

odel by retelling using core 
words 

This one is obvious – ‘H
E blew IT’ 

Caution:  D
o N

O
T ‘read’ the story 

using the talker.  Reading should 
be about looking at the TEX

T.  
Then talk about it after you read. 

Caution:  D
o N

O
T dem

and your 

So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?

Explore categories:  ‘Look at 
that BO

Y!   

D
o N

O
T go crazy – don’t look 

for very fringy words such as 
‘dishwasher’ or ‘detergent’!! 



So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?

Reflect what your student is 
showing you. 

Student is sm
iling and leaning 

forward.  You say: 
‘YO

U
 LIKE this!!’ 

H
e
 L

ik
e
s Sh

e
 L

ik
e
s 

C
aro

lin
e
 M

u
sse

lw
h
ite

Sh
e
 lik

e
s to

 sin
g.

H
e
 lik

e
s to

 sw
in

g.

H
e likes cats.

She likes rats.



So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?

M
odel through retelling 

D
escribe: ‘SH

E looks H
A

PPY’  

Reflect student nonverbal cues 
‘I think YO

U
 do N

O
T like rats!’ 

Expand:  Student:  LIKE 
Parent:  ‘Right!  YO

U
 LIKE rats! 

H
e
 lik

e
s to

 b
o
u
n
ce

.

Sh
e
 lik

e
s to

 p
o
u
n
ce

.

So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?
M

odel through retelling:  ‘SH
E GO

 
U

P’! 

D
escribe: ‘SH

E is PRETTY (or 
O

RA
N

GE or CO
O

L’)  

Reflect: student strokes fox 
‘A

re you telling m
e SH

E is nice?’ 

Expand:  Student:  SH
E 

Parent:  ‘Right!  SH
E is PRETTY’ 

Sh
e
 lik

e
s to

 su
n
.

H
e
 lik

e
s to

 ru
n
.



Yo
u
r Tu

rn
:  H

o
w

 d
o
 w

e
 U

SE
 th

is?
M

odel through retelling:  
‘_________________________’  

D
escribe: ‘__________________’ 

Reflect: student nods head: 
‘I think you’re saying ___________’ 

Expand:  Student:  LIKE 
Parent: ‘__________________’ 

W
h
o
 D

id
 It? 

C
aro

lin
e
 M

u
sse

lw
h
ite

W
h
o
 d

id
 th

is?

Yo
u
!

W
h
o
 ate

 th
is?

Yo
u
!



So
 h

o
w

 d
o
 w

e
 U

SE
 th

is?
Explore new words:   ‘CA

KE!’  ‘YU
M

!’ 

M
odel through retelling:  ‘W

H
O

 do 
YO

U
 think ate it?’ 

D
escribe: ‘IT looks good!’)  

Reflect: student grins 
‘A

re you telling m
e YO

U
 LIKE cake?’ 

Expand:  Student:  LIKE 
Parent:  ‘Right!  YO

U
 LIKE that’ 

W
h
o
 d

id
 th

is?

Yo
u
!

Yo
u
r Tu

rn
:  H

o
w

 d
o
 w

e
 U

SE
 th

is?
M

odel through retelling:  
‘_________________________’  

D
escribe: ‘__________________’ 

Reflect: student laughs: 
‘I think you’re saying ___________’ 

Expand:  Student:  W
H

O
 

Parent: ‘__________________’ 

Possible Next Steps
✴

Download and print a book! 

✴
Search Tar Heel Reader 

✴
Evaluate your student’s library in term

s of 
the level of text and level of engagem

ent 

✴
Share your experiences in the Facebook 
group!

Q
uestions?
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